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Teaching Gifted Students in Queensland, Australia:
Embedding Professional Development into Practice

The Australian Curriculum (ACARA,
2020a) states that gifted learners should be
catered for by teachers through instructional
differentiation  that adapts curriculum
content, objectives, teaching method and
resources to take account of learners’ ability
and readiness, interests, and rate of learning.
Instructional differentiation is thus at the core
of personalizing learning for gifted students
(Ronksley-Pavia, 2019). Differentiation is, of
course, the approach needed to cater for the
diverse range of learning aptitude present in
today’s inclusive classrooms. However, the
application of these principles and practices
are much more nuanced and complex when
working with gifted and talented students in
schools. The Australian Curriculum student
diversity statement, Meeting the Needs of
Gifted and Talented Students (ACARA,
2020b) states that gifted and talented students
are themselves a diverse group, with very
different strengths, interests, and levels of
motivation. The statement primarily focuses
on Gagne’s model, suggesting that schools
should identify students’” who are gifted and
provide opportunities for them to develop
their talents.

Yet, we must ask, is this provision
happening? In some schools, it certainly is.
For example, special state high schools in
Queensland are accepting students who meet
specific criteria — with the aim of enabling
‘like minds’ to learn together. Unfortunately,
these special enrolments are not open for all
gifted learners, and selective entry via an
exam emphasizes the focus on proven talent
(achievement), rather than on giftedness
(potential). The Queensland Department of
Education (DoE) has three ‘top-performing’
state high schools (called Queensland
Academies), that offer selective competitive
entry for highly-capable students. Enrolled
students complete the International
Baccalaureate Diploma program in their
senior years, while students attending schools
in the rest of the state complete a different
final year qualification. The three academies

offer specialist areas at each campus:
Academy for Health Sciences (Years 10-12),
Academy for Science Mathematics and
Technology (Years 7-12), Creative Industries
Academy (Years 10-12).

However, despite the advent of selective
entry high schools such as the Academies,
there is still a huge need to equip teachers in
all other mainstream schools to support their
gifted students in developing their talents. Of
the 12 universities in Queensland offering
initial teacher education courses, only three
offer electives in gifted education. In terms of
opportunities to learn about supporting and
understanding gifted students in Australian
classroom, formal programs of education are
severely limited. In this respect, there is an
urgent need to improve pre-service and
in-service teacher education to give greater
attention to practical strategies that all
teachers can employ to supporting the
development of gifted students.

In Queensland, pre-service teachers do not
have any compulsory courses in gifted
education throughout their degree program.
All universities in Queensland should require
their education students to undertake
compulsory courses in supporting students
with all types of special needs through
differentiated instruction. The courses
typically offered at the moment in some
universities do not address gifted education
but focus more on inclusive education in
terms of students with disabilities. Some
courses even neglect the fact that gifted
students may also have disabilities (e.g.
physical) and learning disabilities
(e.g. dyslexia which may affect evidence of
reading and writing ability) that characterizes
them as ‘twice-exceptional’.
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The Queensland Department of Education
outlines the requirements for curriculum
provision for gifted and talented students in
the P-12 curriculum, assessment and
reporting framework (DoE, 2020b). Gifted
and talented students are also captured in the
Inclusive Education Policy (DoE, 2018),
which recommends that teaching and
learning strategies be adjusted to meet
students’ individual needs. We have no
doubt that our talented and passionate
teachers work very hard at this... but outside
the university course or elective they are
seldom provided with opportunities to learn
firsthand about how to implement these
practices.

A separate Curriculum Provision for Gifted
and Talented Students (DoE, 2020a) included
the Department’s definition of gifted and
talented (using Gagne’s model), covering
identification, curriculum provision,
documentation, reporting to parents,
characteristics, and acceleration practices.
These practices all need adequate teacher
training to support their implementation and
ongoing application at school level.
Implementation also needs strong school
leadership with appropriate knowledge,
understanding and willingness to advocate
for gifted students and classroom. This is not
an issue specific to Queensland and persists
as a concern across the country, due to the
limitation in initial teacher education courses
and in ongoing professional development.

A big event in Queensland for teachers
interested in gifted and talented learners is
the annual Queensland Association for Gifted
and Talented Children in two-day
conference, but attendance at this event is at
the discretion of each school principal. Apart
from this, there are occasional professional
development workshops on offer, but there is
no guarantee that the person running the
session is actually trained and experienced in
the gifted and talented field. In 2019, Griffith

University’s Gifted Education Symposium

(MclIntyre, 2019) attracted over 50 school
leaders and  teachers from  across
Queensland’s east coast, offering a welcome
opportunity for educators to come together
and learn about and share their experiences
about pedagogies and practices for
supporting gifted students. Often, these types
of sessions are the most readily accessible...
and arguable the best for teachers. Also
accessible for professional development are
the online forums offered by a few
noteworthy groups that share information
and build capacity. These can be readily
accessed by teachers and usually provide
timely responses to issues and can act as a
platform for sharing best practice across
schools and regions. The majority of the time,
professional development happens when
passionate teachers identify a need and
actively seek these groups or develop their
own opportunities through collaborative
groups of professional practice across
schools. This is often undertaken in teachers’
own time and at their own expense.

When one talks to gifted learners, they will
often tell you that they hve had good teachers
and not so good ones. When asked what the
difference is, most will say, “they kept me
interested,” or “they understood me.” This is
likely the same answer that the majority of
learners would offer. When one talks with
teachers, many will say that they already
implement differentiation practices and
strategies to support their gifted students. Yet,
the students frequently disagree. It is certainly
true that differentiation is not easy for any
teacher; it demands skill and creativity, as
well as excellent classroom management.
Differentiating for gifted students s
particularly challenging because giftedness is
complex and multifaceted. With no two gifted
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learners being alike. In high school settings,

teachers can have anywhere up to 125
students each year, making it challenging to
get to know the abilities and potential of each
individual. It is easy, for example, for a
twice-exceptional student to go undetected
and unsupported. This problem can be
addressed to some extent by offering teachers
more professional development
opportunities presented by suitably qualified
and experienced instructors. As Henderson
and Jarvis (2016) remarked: “Without
professional learning in gifted education,
teachers are ill-equipped to understand,
identify and provide for gifted students”
(p.60). There needs to be an understanding
that gifted and talented students are not all
naturally high achievers and are not equally
strong in all areas of performances. They
need understanding and a sensitive
approach.
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In almost all parts of the world, the
devastating Covid-19 pandemic has greatly
impacted students who are struggling with
education and mental wellbeing during this
period. Uncertainty looms over the future of
millions of students, because many education
institutions shut down intermittently, and
academic calendars have gone haywire. In
developing countries, the pandemic has
exacerbated an achievement gap between
the rich and the poor, between the majority
and the minority, between males and
females, and between high and low ability
students. India, a nation with nearly 25% of
its population younger than 30 years, is
facing a crisis of unknown proportions.

Paromita Roy

During the pandemic, isolation and social
distancing are strategies introduced to protect
physical health—but their impact on mental
health can be detrimental. According to
Santini et al. (2020), social connection is an
evolutionary characteristic of humans that
relates to survival, while isolation appears to
increase vulnerability to depressive
symptoms. Similarly, Amend et al. (2020) say
that social distancing, staying at home, and
online schooling all tend to increase anxiety
in children of high ability, because these
changes to normal life patterns leave them
with intense feelings of fear for their family
and themselves. This is despite the fact that
they can easily comprehend virus-related
factual information.
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It is reported that teenagers and adolescents
tend to be more prone than adults to suffer
psychologically to negative effects of stress,
and to display more vulnerability (Zhang et
al., 2020). It also seems that anxiety may lead
children and adolescents of high ability to
avoid sharing their worries as a way to protect
others (Dalton et al., 2020). Their effort to
confront these feelings alone can result in
intensification of emotions, with negative
results such as unusual behaviour, eating and
sleep disturbances, anger, withdrawal,
depression, and excessive worrying about the
health of others (Amend et al., 2020;
Boonstra, 2020).

Under these stressful conditions, it is
relevant to wonder if males and females react
differently. According to the World Health
Organization (WHO, 2020), psychological
distress generally increases during crises,
with depressive symptoms being more
common among women than men. Similarly,
a study by Moghe et al. (2021) found that
female students appear to be more prone
than male students to psychological issues
such as feelings of uncertainty and
helplessness about health and the future.
Male students appear more likely to exhibit
an increase in need for solitude, withdrawal,
and self-harm.

This article highlights challenges faced by
472 male and 206 female science students of
high-ability in India. Students came from all
socio-economic levels and across urban to
rural areas. They were in the 17 to 20 years
age range, identified by India’s talent search
organization Jagadis Bose National Science
Talent Search, Kolkata, India. The students
responded to an online survey in May and
June 2020, amidst a strict lockdown in India
due to the pandemic. The survey was
designed to provide information on the effect
of the pandemic and lockdown on students’
lives.

Participants in the survey were asked to rate
the degree of financial, academic, and

psychological suffering, taking into account

the possible factors or issues listed below:

4
&
%

disrupted schedule at home, inability to

concentrate

b. manifestations like worry, anxiety,
depression, anger, confusion, resignation,
hope, alternative planning, frustration,
withdrawal, disrupted sleep and eating
patterns, humanitarian involvement, and
pursuit of a hobby.

A chi-square analysis was performed on
collected data to help reveal any gender
differences in academic, financial, and
psychological suffering, and their causes and
manifestations. Results suggested a significant
gender difference in academic and
psychological suffering, with females
experiencing these sufferings more than
males. Gender differences were also seen in
perception of uncertainty about the future
and worrying about health, with females
reporting these causes of suffering more than
males. A similar pattern emerged in
manifestation of anxiety, implying that
females were more affected by anxiety over
the pandemic than males. Males however,
surpassed their female counterparts in
manifestations of confusion and loss of

appetite. 5ot M“‘

Factors that particularly increased anxiety
for females were uncertainty of the future,
family troubles, domestic violence, and
inability to concentrate, while males were
seen to be more hopeful than females when
addressing these same factors. Interestingly,
even though females responded more
strongly to anxiety, worry and depression,
they were seen to be more helpful towards
others.
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The results obtained were not unexpected,
considering that anxiety and unpredictability
have become the “new normal” in life in
many countries. For males, who thrive on
agency, the pandemic has tended to render
them powerless, and they are struggling to
achieve intended goals through different
actions. Yet, this agency that they value and
have cultivated throughout their lives seems
to have kept them more hopeful and
optimistic than females.

For females, reduced social contact and
being unable to explore alternate avenues
during the pandemic, has led to increased
anxiety, feelings of loss, isolation, and
depression. Also, most young girls aged
17-23 years in India, face stereotypical
conflicts related for example to being
compelled to take lifelong decisions about
marriage and career. The effects of the
pandemic on social and family life have
strengthened these stereotypes, with millions
of girls from low-income families defunded
from pursuing their education. This outcome
was corroborated by several respondents in
this study.

The conclusion from this study in India is
that both young men and women of high
ability are undergoing high levels of negative
emotions due to the isolating effects of
Covid-19 and are desperate to find solutions
to deal with this crisis. They have been left
feeling compromised in terms of developing
their talent and achieving their academic
targets. A year after this survey was
conducted, the situation in India has
worsened exponentially, with truly alarming
daily rates of infection and death, and it is a
matter of extreme concern that many young
adolescents in India stand at the precipice of
a mental health pandemic.
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Every year, all over the world, con-
ferences on gifted education take
place. Some initiatives aim for an
international audience while others
focus on a local audience. These con-
ferences are well attended with con-
tributions varying from a strong focus
on educational research and individu-
al case studies to an emphasis on edu-
cational (best) practices. The wide
variety in topics and attendees makes
evident a growing demand for infor-
mation about gifted education. Yet,
educators worldwide still receive rel-
atively little input on practical peda-
gogical-didactical strategies for edu-
cating gifted or highly-able learners.
The locally available information dif-
fers per country and depends on local
politics and strategic decisions about
the position of gifted education
(WCGTC, 2021). This situation moti-
vated the executive committee of the
World Council for Gifted and Talent-
ed Children (WCGTC) to create a
global committee that featured 24
educator experts from 19 countries to
develop ten overarching principles
for professional learning in gifted
education. The WCGTC wants to con-
tribute to the global optimization of
professional learning in gifted educa-
tion by developing these ten overar-
ching principles

World Council for Gifted and Talented Children v S
Email: eleonoorvangerven@slimeducatief.nl
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A brief history

A call was sent to members of WCGTC to
express their interest in participating on this
committee (November 2019). Finally, a
committee of more than 20 members was
appointed, chaired by Dr. Norma Hafenstein.
Committee members first provided
information about gifted education in their
respective countries, and then explained how
knowledge in gifted education is embedded
in their pre- and post-service teacher
education programs in their countriy. In the
next stage, committee members joined virtual
focus groups to provide constructive
feedback on the first drafts of the document.
A writing team produced a revised version
that was presented to the WCGTC executive
committee. After their feedback was
processed, the paper was ready for its release.
The Global Principles for Professional
Learning in Gifted Education were released at
the 2021 Virtual WCGTC World Conference.

Respecting regional differences

Developing overarching principles proved to
be complex, since school education, teacher
education, and professional learning differ by
country. For example, countries have
different perspectives on what should be part
of teacher preparation in general and what
might be part of on-going and in-service
professional learning for educators.
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Perspectives on giftedness differ as well. In
some countries, the word gifted is not used at
all—instead, terms including ‘highly able’” or
‘able learners’ are used. In those countries,
using the word “gifted” might even be
misunderstood and counterproductive. It also
became clear that not all countries place
gifted education high on the agenda,
depending on their socio-cultural, political,
and economic differences. It was also evident
that gifted education is not necessarily seen
as different or distinct from education in
general in all countries. In some countries,
seeing gifted education as distinct might even
be perceived as contradictory to the inclusive
approach that their governments prioritize.

Hence, in the way the ten principles are
stipulated, WCGTC has aimed to provide
ample opportunities for each country to
interpret the principles to match their own
philosophies and respect local values within
their unique socio-cultural, economic, and
political context.

The document and a poster version can be
downloaded from the WCGTC website:
https://world-gifted.org/gp-professional-learni
ng. You may also request from the website for
hard copies to be mailed.

Global Principles for Professional Learning
in Gifted Education

Global Principle 1: Tiered Content
Comprehensive professional learning
programs recognize that all educators work
with gifted students, so all educators need
some degree of professional preparation to
support the education and growth of gifted
children, although the amount and type of
content may vary according to each
educator’s role.

=
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Global Principle 2: Evidence-Based $
A quality professional learning program is .« =
based on best-practice and research,
including the ways in which gifted students
are uniquely different from other students as a. ~¥
core rationale for differentiated services. f :
vl r°
Global Principle 3: Holistic

Professional learning in gifted education

should address the whole child, including
academic, social, and emotional needs.

Global Principle 4: Broad

A thorough professional learning program
includes information about different levels of
giftedness, different forms of giftedness,
varied methods of identification, different
program models, and options for curriculum
and instruction.

Global Principle 5: Equitable

Professional learning programs in gifted
education should address the needs of
students from different racial, cultural, ethnic
and indigenous groups; genders; sexual
orientations; and socio-economic statuses.
Recruiting and retaining educators from
representative diverse backgrounds should
be a priority.

Global Principle 6: Comprehensive
Many school personnel affect the lives of
gifted children, directly or indirectly. A plan
for professional learning in gifted education
must therefore include provisions for
educating administrators, counselors,
psychologists, special educators, and others
about the needs of gifted students.

A
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‘Global Principle 7: Integral

“Professional learning should present gifted
education in the context of an entire school
program, emphasizing that gifted students are
the responsibility of the whole school
community and not just the educators
charged with specific responsibilities for
serving gifted students.

Global Principle 8: Ongoing

A professional learning plan in gifted
education should provide ongoing
opportunities to refine and extend existing
knowledge and skills through in-service
programs and other professional learning
experiences throughout a career.

Global Principle 9: Sustainable

Professional learning in gifted education
should be built into the educational policy of
the state, region, province and/or country.
Programs should be monitored regularly, and
accountability systems should be in place.
Collaboration between all stakeholders—
policymakers, school authorities, community
members, higher education faculty, and
others—is actively encouraged.

Global Principle 10: Empowering
Professional learning in gifted education
should prepare educators to be effective
supporters, promoting gifted students and the
services they require.

Final Note

The WCGTC Global Principles guideline
invites educational leaders, education
authorities, and  policymakers—whether
presenting an international perspective or a
view from a specific country or state—to
invest in professional learning to benefit
gifted education. The principles are
interdependent, interrelated, and indivisible.
The starting point depends on the
educational policies and practices for gifted
learners in a specific country/state. Education
authorities and policymakers may adopt the
WCGTC guideline to mandate the inclusion
of gifted education in teacher education
programs at national, regional, and global
levels.

Reference
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The recently launched National Policy on
Education 2020 in India is built upon
principles of equity, accessibility and
inclusion, with values derived from the
ancient Indian Knowledge System of Jnan,
Pragyaa and Satya. The Indian education
system today strives for the complete
realization of self and human excellence,
with emphasis on the 'panchakosha’ concept
of education development encompassing
sharirik vikas, pranik vikas, manasik vikas,
baudhhik vikas and chaitsik vikas. The
concept of human excellence is not new to
India. We can trace it to the sacred Hindu text
‘Bhagwat Gita’ or to the philosophy of
Vivekananda, where education aims to
nurture human potential and achieve
excellence.

In the present context, India is the most
populous country, and the youngest nation in
the world, with a median age of 32.4 years
(Neill, 2023). The number of school-going
children from K-12 is 265.2 million
(Department of School Education and
Literacy, Ministry of Education, 2021-22).
The country has a vast potential to nurture
talents into abilities and achievements.

The concept of ‘gifted children” was not
evident in the traditional Indian education
system and policies, but was used for the first
time in the current National Education Policy
(NEP)-2020. The policy recommended:

“There are innate talents in every student
which must be discovered, nurtured,
fostered, and developed. These talents
may express themselves through varying
interests, dispositions, and capacities.
Students who show particularly strong
interests and capacities in a given realm
must be encouraged to pursue that realm
beyond the general school curriculum.
Teacher education will include methods
for recognizing and fostering such student
talents and interests.” (NEP 2020; para
4.43, pp-19). n
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Prior to NEP 2020, there had been a few
talent identification programs, particularly in
science. For example, a National Talent and
Search Scheme (NTSS) had been operated
since 1963 by the National Council of
Educational Research and Training (NCERT),
a national-level autonomous organization
under the Ministry of Education, Government
of India. The scheme aims to identify and
support academically talented students
through  scholarships and  nurturance
programs. Every year 2000 students studying
in grade 10 are selected through a two-stage
process. Similarly, the Department of Science
and Technology (DST) under the Ministry of
Science and Technology also identify bright
and talented science students from grades 11
and 12 through a highly competitive scheme,
Kishore Vaigyanik Protsahan Yojana (KVPY).

Navodaya Vidyalayas are schools for
academically bright students from rural
backgrounds.

Within the existing talent search schemes,
the Office of Principal Scientific Adviser to
the Government of India initiated a
national-level project to identify and nurture
gifted students in mathematics and science.
The project (2010-19) was carried out in
different locations and by three project teams
to address the vast demographic divide of the
country. The project successfully developed
identification tools for urban, rural, and tribal
populations (Kurup et al.,, 2015; Sharma,
2016). The research team at Cluster
Innovation Centre, University of Delhi
(https://cic.du.ac.in/) developed a university
outreach program to mentor the identified
gifted students. The mentoring program
included weekend sessions, summer camps,
block mentoring, and an interactive monthly
newsletter provided to all identified students
(Sharma & Bapat, 2015).

designed activities and research-base
mentoring programs. Detailed
profiles of participating students
prepared. WISC-IV intelligence test was also
administered, and a correlation was
calculated to validate the identification
process. An activity kit was developed based
on cognitive milestones to identify children
in their early years (3-7 years). The learnings
from the project provided valuable insights
into policy-level support for gifted students in
scholastic and co-scholastics domains. The
Pradhan Mantri Innovative Learning Program
DHRUV has been launched to identify and
encourage gifted and talented students under
the guidance of able mentors.

The country has desired physical and
academic infrastructure and a logistic
roadmap to lay down an inclusive and
localized gifted identification and mentoring
program. The challenge remains of
operationalizing giftedness potential within
the diverse demographic and educational
population of school-going  children.
Teachers’ sensitization and pedagogic skill
development is also a challenge the country
needs to address.

4%

India has produced great scholars like
Brahmagupta, Chanakya, Madhava, Patanjali,
Panini amongst others who have contributed
enormously to world knowledge in fields
including mathematics, astronomy,
architecture, yoga, and fine arts. We hope
that the efforts to help and promote gifted
students will enable the nurturance and
preservation of such potential talents of
tomorrow. Establishing mentoring networks
and investing in high-quality research in
gifted education will help gifted students and
raise the education standards for all.

A dedicated team of university professers 2
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Introduction

One of the most promising areas of
development for gifted youth today is the
field of artificial intelligence (Al). With its
potential to transform industries, improve
lives, and solve complex global challenges,
Al has become a key driver of innovation and
progress.

Recognizing this immense potential, the
University of Hong Kong's Common Core
Program has initiated the Generative Artificial
Intelligence (GenAl) Hackathon for Social
Good Competition in September 2023,
aimed at empowering talented youth to
create Al-driven solutions for social and
environmental issues. Five themes are
considered —education and lifelong learning,
social inequality and justice, sustainable
development and climate action, public
health and well-being, as well as diversity,
equity and inclusion.

Overview of the GenAl Hackathon for
Social Good Competition

The GenAl Hackathon for Social Good
Competition is an interdisciplinary event
designed to bring together talented students
from diverse backgrounds, including (but not
limited to) computer science, engineering,
design, business, education, medicine, and
social sciences. The competition provides a
platform for all undergraduate and
postgraduate students to collaborate and
develop innovative Al-driven solutions that
address real-world challenges and contribute
to the United Nations Sustainable
Development Goals (UN SDGs). .
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The competition has three stages:

1. Ideation and Team Formation: Students
form interdisciplinary teams and
brainstorm ideas for Al-driven solutions
that address social and environmental
issues related to the UN SDGs.

2. Al Training and Development: Teams
receive guidance and resources to develop
their ideas, including access to Al tools,
datasets, and mentors with expertise in Al,
design, and social impact.

3. Presentation and Evaluation: Teams
present their Al-driven solutions to a panel
of judges who evaluate the projects based
on their innovation, feasibility, impact, and
alignment with the UN SDGs.

The GenAl Hackathon for Social Good
Competition is open to all students from the
University of Hong Kong and partnering
institutions, fostering a diverse and inclusive
environment for innovation and
collaboration. The competition encourages
students to think critically and creatively
about the potential applications of Al to
address pressing global challenges.

By promoting interdisciplinary
collaboration, the competition empowers
participants to leverage their unique skills
and perspectives to develop innovative
solutions that may not have been possible
within the confines of traditional academic
disciplines. Moreover, the competition's
emphasis on the UN SDGs helps to ensure
that the Aldriven solutions developed by
participants are aligned with global priorities
and have the potential to generate
meaningful social and environmental impact.
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Empowering gifted youth £
The GenAl Hackathon for Social Good

8
Competition provides gifted students with an “ﬁ&

opportunity to apply their talents to\;j'

real-world problems, gain hands-on’
experience with Al tools and techniques, and -

teamwork, and communication. By
participating in the competition, students can

connect with like-minded peers who share ™

their passion for social innovation and Al.
Moreover, they build confidence in their own
abilities to make a positive and lasting impact
on the world.

In addition, the competition helps to raise
awareness concerning the potential of Al to
address social and environmental challenges
and inspire a new generation of Al innovators
who are committed to using their talents for
the greater good.

Success stories and future outlook

Since its inception, the GenAl Hackathon
for Social Good Competition has attracted
numerous talented participants and
generated a range of innovative Al-driven
solutions. Some notable projects include, but
are not limited to: Al solution converting
education materials for visually impaired
students; Al app teaching Cantonese to
English-speaking ethnic minorities; virtual
teaching assistant aiding deaf students by
facilitating speech comprehension; and a
portable personal mental health recorder
empowering individuals with ADHD.

As the competition continues to grow and
evolve, it is expected to attract even more
talented participants and generate
increasingly sophisticated and impactful
Al-driven solutions. By providing talented
youth with a platform to develop their skills
and apply their talents to pressing global
challenges, the GenAl Hackathon for Social
Good Competition is playing a crucial role in
fostering innovation, empowering youth, and
driving progress towards the UN SDGs.

develop valuable skills in problem-solving,
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Festering Innovation and Empowering Gifted Youth
~ | Concluding remarks

The GenAl Hackathon for Social Good
" Competition is an inspiring example of how
" Al can be harnessed to create positive change
"and address pressing global issues. By
fostering a spirit of innovation, collaboration,
and social responsibility among talented
youth, the competition is not only
empowering the next generation of Al
innovators but also paving the way for a more
sustainable, equitable, and inclusive future.
With its continued success, the competition
is poised to make a lasting impact on both the
development of artificial intelligence and the
pursuit of social good in the Asia Pacific
region and beyond.
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EXECUTIVE COMMITTEE
022-2024

The Asia-Pacific Federation on Giftedness (APFG)
affiliated with The World Council for Gifted and Talented Childrg‘

The APFG consists of a President, a Vice-President, a Secretary, a
Treasurer, the immediate past President and 2 more Delegates. The
following Executive Committee Members were elected by the delegates
on July 8, 2022 for a two-year term from 2022 to 2024:

PRESIDENT Professor Ching-Chih Kuo
National Taiwan Normal University, Taiwan

IMMEDIATE PAST PRESIDENT Dr. Usanee Anuruthwong
Association for Developing Human Potentials and Giftedness, Thailand

VICE-PRESIDENT Professor Mantak Yuen
The University of Hong Kong, Hong Kong China

SECRETARY Dr. Quek Chwee Geok
Ministry of Education, Singapore

TREASURER Professor Kyungbin Park
Gachon University, South Korea

EXECUTIVE COMMITTEE MEMBER Professor Jae Yup Jared Jung
The University of New South Wales, Australia

EXECUTIVE COMMITTEE MEMBER Professor Manabu Sumida
Ehime University, Japan
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COUNTRY/REGION DELEGATES
« Jae Yup Jared Jung
Victoria Poulos
Rebecca Napier
Amanda Harper
CANADA Andree Therrien
Mantak Yuen
Ricci Fong
Serene Chan
Joe Tsui
INDIA Paromita Roy
INDONESIA  Fitriania Lubis
Manabu Sumida
Erkki T Lassila
Kyungbin Park
Ryu Jiyoung
Jaeho Lee
Kim, Jiseon
Quek Chwee Geok
Letchmi Ponnusamy
Ching Chich Kuo
Hsiao-Ping Yu
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AUSTRALIA

HONG KONG CHINA

JAPAN

SouTH KOREA

SINGAPORE

TAIWAN
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Preferred correspondence Address

AsiAa-PAacCiFiC FEDERATION ON GIFTEDNESS

Last Name/Surname

City Postal Code
State / Country / Region
Tel. (work) Fax (work)
Email
Organization:
Organization
Position Position [ 1 Professor [ 1 Assoc. Professor [ | Assist. Professor
[] Lecturer [] Lecturer [ 1 Researcher [ Principal [ 1 Teacher
[ ] Administer [] Administer [] Coordinator [] Consultant [ 1 Counselor
[ ] Student [] Student [ ] Assistant [ 1 Others:
Membership: [0 New [ Renewal
[] 2 year-individual (USD 40.00) 2024-2026
[] 4 year-individual (USD 80.00) 2024-2028
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